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How Do I Plan for Assessment in my Classroom? 
 

In developing a plan for assessment, it is important for us to work with others, either in grade-level group or as a 
whole school.  A colleague across the hall can be a great help in making decisions about how we assess our 
students’ work.  As you plan, some of the questions we may want to discuss include the following: 
 

 Materials to be covered: What in our curriculum is worth covering? What is the most important mathematics? 
What can we find out about students’ learning? 

 Standards: What specific mathematics and quality of work are we looking for? What do we expect of students? 
 Criteria: What is important to assess? For example, is a correct answer without an explanation as good as one 

that has a slight error but a good explanation? Will we consider writing skills such as spelling in the scoring? 
 Types of assessment: What assessment do we want to use? How do they fit together? Which kinds of 

assessment will work best for our classrooms? Discuss: 
 

 Tests 
 Open-ended questions 
 Performance tasks, investigations, and so on… 
 Observations, interviews, questions, and conferences 
 Portfolios for individual students 
 Portfolios of the work of the entire class 
 The effect of tests from outside the classroom 

 

 Scheduling: Assessment is constant in the classroom. How often do we want to document what we see or 
hear? 

 Time: How can we best use our time for assessment? What plan can we make from consulting with one another 
to find assessment material, look at student work, and continue the program? 

 Preparation: What materials will we need? Should we have copies made, or collect pencils, blocks, calculators, 
and so on? 

 Support: What part do school administrators play in the process? What part will students play in the process? 
 

Clearly, planning assessment is not a project that can be completed in a couple of short faculty meetings.  It takes 
time to make all these decisions. It also takes time to keep the assessment a living documentation of progress by 
performing an ongoing review of what we have done, what we may need to change, and what we can do next.  To 
make the task easier we can: 
 

 Work and talk with other teachers to keep ourselves sane and on track. 
 Try one thing at a time. 
 Draw on materials already available. 
 Look through resources for ideas. 

 

Above all, developing a sensible assessment system or program will involve: 
 

 Making sure that students participate from start to finish. 
 Using assessment tools and topics that fit what we do in class everyday. 
 Keeping all the necessary people – students, other teachers, school staff such as counselors & 

administrators, and parents – involved. 
 

TIPS FROM TEACHERS 
 

A process for planning might be to take one especially important topic for a grade level and follow these steps: 
 

1. Identify three to five important concepts. 
2. Identify two activities that use each of the important concepts. 
3. Decide on preliminary criteria that can indicate whether students have succeeded in learning the concepts. 
4. Find or write three kinds of assessments that you want to use, perhaps one true-false test, one short answer 

test, and one week long project or task. 
5. Set a date for having these assessments ready for students’ use. 
6. Think about needed revisions as you watch students work. 
7. Set a date to meet and look at students’ work. 
8. Revise activities, assessment tasks, and criteria as needed. 
 

SOURCE: Mathematics Assessment: A Practical Handbook, NCTM, 2001. 
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APS Summer Mathematics Workshops 
 

RDA will be holding 4 summer math workshops for teachers on Performance-Based Assessment: 
 Presenters: Donna Little-Kaumo & Christina Fritz 

 

Tuesday, June 5th – Beginning Performance-Based Mathematics Assessment for Elementary Teachers K – 5 
Thursday, June 7th – Advanced Performance-Based Mathematics Assessment for Elementary Teachers K – 5 

Tuesday, June 12th - Beginning Performance-Based Mathematics Assessment for Middle School Teachers 6 – 8 
Thursday, June 14th - Advanced Performance-Based Mathematics Assessment for Middle School Teachers 6 – 8 

 

Beginning Performance-Based Mathematics Assessment is designed for teachers who are new to performance 
assessments and want to learn how to use performance assessments as an instructional tool. 

 

Advanced Performance-Based Mathematics Assessment is designed for teachers who are using performance 
assessments in their classrooms and want to learn more about scoring student work, establishing student 

proficiency levels, and using the assessments to inform instruction. 
 

Reservations are required and each workshop will be limited to 20 participants.  Teacher stipends are available. 
Teachers may sign-up for multiple workshops. 

 

Please contact Rita Balderas at RDA – 848-8716 

 

Task Specific Rubrics 
 

 Teachers can send in the Task Specific Rubrics and the their students’ work from the April Tasks by June 1st. 
 

K – 2: Let’s Play with Playdough  
3 – 5: Candy Party 
6 – 8: The Tale of the Scale 

 Please label the envelope: RDA C/O Christina Fritz – April Tasks and Rubric 
 

Teacher Developed Mathematics Tasks 
 Teachers can send in their teacher developed mathematics tasks that support the K – 12 mathematics 

curriculum.  There is no deadline for submission of these tasks. Teachers should refer to the April Figure This! 
Tip Sheet for a more detailed explanation. Teachers should include: 
• The performance task 
• Teacher instructions 
• Benchmark Papers 
• Task Specific Rubric 

 Please label the envelope: RDA C/O Christina Fritz – Teacher Developed Mathematics Tasks 
 

Benchmark Papers 
 Teachers can send in any benchmark papers they have for any of the tasks represented in the APS 

Mathematics Task Bank or the Monthly Tasks by June 1st. Teachers should refer to the April Figure This! Tip 
Sheet for a more detailed explanation.  

 Please label the envelope: RDA C/O Christina Fritz – Benchmark Papers and the Name of the Task 
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SOURCE: Mathematics Assessment: A Practical Handbook, NCTM, 2001. 
 

Student self-assessment can become one of our most important goals.  By self-assessment we do not mean that 
students simply grade their own papers or tell us what their grades should be.  We want all students to become 
independent learners, able to look critically at their own work.  Without understanding the quality of their work, students 
cannot improve it.  A student should be able to ask himself or herself, “Is this the best work I can do on this problem, or is 
there more I need to think about? Have I given a complete explanation?  Am I sure it is all correct?  Could I find another 
way to work on it? Is there another answer? 
 

Not all feed back has to come from outside – it can come from within.  When adults assume that they must be the ones 
who tell students whether their work is good enough, they leave them handicapped, not only in testing situations (such 
as standardized tests) in which they must perform without guidance but in life itself.  Who is a better employee, one who 
waits to be told what to do and whether it is good enough or one who can evaluate the quality of his or her own work and 
change as needed? 
 

A good place to start with student self-assessment is knowing how students feel about mathematics. Below is a simple 
mathematics inventory for younger students.  Please feel free to adapt the inventory for older students. 

Math Interest Inventory 
 

Name ________________________________Date 
__________________________________ 
 

For each statement, mark the face that matches yours.  Add comments if you wish. 
 

This is how I feel about –     

1. Math Class …………………………………………….  …………………………… 
 

2. Volunteering to answer in math class……………….  …………………………… 
 

3. Being called on to answer…………………………….  …………………………… 
 

4. Working alone in math class………………………….  …………………………… 
 

5. Working with a partner………………………………...  …………………………… 
 

6. Working with a group…………………………………..  …………………………… 
 

7. Doing math homework…………………………………  …………………………… 
 

8. Having someone help me with math…………………  …………………………… 
 

9. Helping someone else in math……………………….  …………………………… 
 

10. Learning something new in math…………………….  …………………………… 
 

11. Addition and subtractions……………………………..  …………………………… 
 

12. Multiplication…………………………………………….  …………………………… 
 

13. Division…………………………………………………..  …………………………… 
 

14. Using manipulatives……………………………………  …………………………… 
 

15. Drawing diagrams………………………………………  …………………………… 
 

16. Playing games of math…………………………………  …………………………… 
 

17. Explaining how I solve problems……………………..  …………………………… 
 

18. Writing about math……………………………………..  …………………………… 
 

19. _________________________________________  …………………………… 
 

20. _________________________________________ …………………………… 


